. PUPIL PREMIUM STATEMENT 2024-25/ 2025-26/ 2026-27

The Government believes that the Pupil Premium (PP), which is additional to the main school funding, is
the best way to address the current underlying inequalities between children eligible for free school
meals and their wealthier peers, by ensuring that funding to tackle disadvantage reaches them most.

Pupil Premium was introduced in 201 | and is allocated to school to work with pupils who have been
registered for free school meals at any point in the last six years (known as Ever 6 FSM). Schools also
receive funding for pupils who have been Post Looked After children and children of service personnel.

This statement details our school’s use of pupil premium funding to help improve the attainment of our
disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

School Name

St Anne’s CE Primary

Number of pupils in school

212

Proportion (%) of pupil premium eligible pupils 2022-23

24% inc LAC

Proportion (%) of pupil premium eligible pupils 2023-24

32% inc LAC

Proportion (%) of pupil premium eligible pupils 2024-25

28% inc LAC

Proportion (%) of pupil premium eligible pupils 2025-26

24.5% inc LAC

Financial year/years that our current pupil premium strategy
plan covers (3 year plans are recommended)

2024/2025 to 2026/2027

Date this statement was published

November 2024

Date on which it will be reviewed

December 2025

Statement authorised by

Liz Hindmarsh, Headteacher

Pupil premium lead

Laura Hedley, PP Lead, KS2 Lead,
Acting Deputy Head

Governor / Trustee lead

Mr Gareth Bennett

3 Year Funding overview 2024-27

April

April
2025-26

April

2024-25 2026-27

Pupil premium funding allocation this academic year FSM £90,280 £92,415
Pupil premium funding allocation this academic year LAC £1,500 £1,500
Pupil premium funding allocation this academic year Post £5,140 £2,630
LAC

Pupil premium funding allocation this academic year Service £2,380 £2,800
Children

Pupil premium funding carried forward from previous years £2,909 £2,560
Total budget for this academic year £102,209 £101,905
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When making decisions about the allocation of Pupil Premium funding it is important to consider the
context and demographic nature of the school as well as considering well researched strategies
conducted by the EEF. Common barriers to learning for disadvantaged children can be: less support at
home, weak language and communication skills, lack of confidence, more frequent behaviour
difficulties and attendance and punctuality issues. There may also be complex family situations that
prevent children from flourishing.

We will ensure that all teaching staff are involved in the analysis of data and identification of pupils
during detailed, thorough and timely Pupil Progress meetings, so that they are fully aware of strengths
and weaknesses across the school and at class level.

We ensure that all teaching and learning opportunities meet the needs of all the Pupils, following an
adaptive approach.

We ensure that appropriate provision is made for pupils who belong to vulnerable groups, this
includes ensuring that the social amnd emotional needs of our disadvantaged pupils are adequately
assessed and addressed.

Pupil premium funding will be allocated following a needs analysis which will identify priority classes,
groups or individuals. Limited funding and resources mean that not all children receiving free school
meals will be in receipt of pupil premium interventions at one time. Pupil premium is not a personal
budget for individual pupils and schools do not have to spend pupil premium so that it solely benefits
pupils who meet the funding criteria. Pupil premium can be used to support other pupils with
identified needs, or used for whole class interventions that will benefit all pupils.

Our aim is that all pupils, regardless of background reach their full potential, attaining well and
achieving good outcomes. We want them to value their education and drive their desire to learn and
do well regardless of their background. This includes challenging our high attainers and supporting
those who have additional needs to do their very best.

We also strive to engage families in education and support them in having high aspirations for their
children. We will consider the challenges faced by vulnerable pupils at our school, such as those who
have a social worker. The activity we have outlined in this statement is also intended to support their
needs, regardless of whether they are disadvantaged or not.

Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.

Challenge Detail of challenge

number
I Academic Achievements Combined RWM
Our 2023-24 SATS Y6 assessment results indicate that Combined attainment
among disadvantaged pupils is below that of non-disadvantaged pupils and lower than
the national average where 36.4% of our KS2 disadvantaged children achieved the




. PUPIL PREMIUM STATEMENT 2024-25/ 2025-26/ 2026-27

combined expected or above in comparison with National data KS2 Combined 2024
disadvantaged at 47%. This is 9.1% below National levels of disadvantaged children.
KS2 Combined 2024 % non-disadvantaged 67%,

KS1 2024 NC TESTS - |3% of our disadvantaged children achieved the expected
standard in combined RWM which is much lower when compared with KS2.
Maths Mastery

Our current Maths Curriculum is less accessible for lower attainers and our

2 disadvantaged children. Only 58% of our disadvantaged children met or exceeded the
expected standard for Maths compared with 89% from our non-disadvantaged
children.

Phonics: Phonics screening -

Assessments, both Formative & Summative indicate

3 disadvantaged pupils are achieving lower outcomes than their non-disadvantaged
peers. 70% of FSM children passed their phonics screening check compared with 75%
Non-FSM. This negatively impacts their development as readers.

Attendance: -

4 Our attendance data indicates that attendance among disadvantaged

pupils FSM6 94.2% has been slightly lower than for non-disadvantaged pupils non
FSM6 96.5%. This data is still above the national average of FSM6 children which is
92.6%. Our lowest attending yeargroups for FSM6 is Year 2 at 92.7% and Year 4 at
93.3%

Readiness to Learn - Social and emotional difficulties:

These are negatively affecting disadvantaged pupils’ readiness to learn.

Our assessments (including wellbeing survey), observations, safeguard-

5 ing records and discussions with pupils and families have identified social

and emotional issues for some pupils and lack of uptake of enrichment opportunities
(only 37% of PP children). These challenges particularly affect disadvantaged pupils
and impact their attainment.

Engagement & Aspirations

Aspirations for children remains low in school with low uptake of the | |+
assessment. For the academic year 2023-24 year only 18% of children in Year 5 took
the | 1+ and with 0% pass rate.

National Curriculum Tests 2024 — A low number of children readed the GDS for
Reading, Writing and Maths — Of our PP children, only |1% - Achieved GD in
Reading, 0% - Writing and 0% - Maths. This could indicate that aspirations for PP
children may be reduced.

7 Our disadvantaged children have been less likely to use opportunities for extra-
curricular activities as there has been a low uptake of clubs offered to them - only
37% of PP children have attended extra-curricular activities,

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved Phonics Phonics screening 2024/25 show that the pass rate of the phonics
attainment among screening check is at least ‘in line’ with the national average.

disadvantaged pupils
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Improved Reading KS2 Reading outcomes in 2024/25 show that the percentage of
attainment among disadvantaged pupils who meet the expected standard is at least ‘in
disadvantaged pupils. line’ with the national average.

Improved Writing KS2 Writing outcomes in 2024/25 show that the percentage of
attainment for disadvantaged | disadvantaged pupils who meet the expected standard is at least ‘in
pupils at the end of KS2. line’ with the national average.

Improved Maths attainment | KS2 Maths outcomes in 2024/25 show that the percentage of

for disadvantaged pupils at disadvantaged pupils who meet the expected standard is at least ‘in
the end of KS2. line’ with the national average.

To achieve and sustain Sustained high levels of wellbeing by 2024/25 demonstrated by:
improved wellbeing for all qualitative data from student voice, student and parent surveys and
pupils in our school, teacher observations.

particularly our A significant increase in participation in enrichment activities,
disadvantaged pupils. particularly among disadvantaged pupils

To achieve and sustain Sustained high attendance by 2024/25 demonstrated by: Attendance
improved attendance for all | for FSM children to be at least 96% and being no more than 1% lower
pupils, particularly our than non-FSM Pupils.

disadvantaged pupils.

in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £34,785

Activity Evidence that supports this approach  Supply
cover

Teaching Staff PP/ Attendance Lead — | https://thegrid.org.uk/assets/hfl-education- All

Training Supply cover 0.5 days per guide-effective-pp-strategy-2023.pdf

week Maximising school budgets and making sure we

NPQ Leading Teacher Development - | get the most possible from our Pupil Premium

supply cover 2 hours per week. funding.

(Completed) https://www.gov.uk/government/publications/w

Admin Staff: Attendance admin tasks | orking-together-to-improve-school-attendance | 4,5

| day per week. The Department for Education’s Working

together to improve school attendance
guidance became statutory on |9th August
2024. Every school is expected to have a
member of its senior leadership team as a
designated Senior Attendance Champion.
Setting a clear vision for improving and
maintaining good attendance, including
regularly monitoring and evaluating progress,
including the efficacy of the school’s strategies
and processes.
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Purchase of standardised diagnostic When used effectively, diagnostic assessments l,2,3,5 6
assessments. E.g. GL and FFT along can indicate areas for development for
with Training for staff to ensure individual pupils, or across classes and year
assessments are interpreted and groups:
administered correctly. Diagnostic assessment | EEF
Change to Arbor System 2025-26 to
support teachers and SLT with
Monitoring of academic performance.
Subscriptions. RWI Phonics/ Spelling, | Supports teacher subject knowledge, lowers 1,23
Kapow, Rising-Stars, Jigsaw, Language | workload to allow for quality knowledge and
Angels, and home learning e.g. bk skills-basesd learning.
TT Rockstars. purchase of sample Rapid recall and practice opportunities for
trialting-of Literaey Free English home learning/ Homework Club.
Reading Canon Consultancy support
for Reading and Writing Curriculum
Continual investment in evidence https://educationendowmentfoundation.org.uk/ | I, 2, 3, 4, 5
based CPD Opportunities to ensure | education-evidence/guidance-reports/effective-
high quality teaching in every class. professional-development
We will purchase resources and fund | Because teaching quality can make the biggest
ongoing teacher training and release difference to pupils’ outcomes (EEF, 2021),
time. then there should be little else that takes as
much of a leader’s focus in schools as
improving the quality of teaching.
Purchase of Ruth Miskin RWI Phonics | Phonics approaches have a strong evidence I, 3
programme and CPD training to base that indicates a positive impact on the
secure stronger phonics teaching for | accuracy of word reading, particularly for
all pupils. Refresher training as and disadvantaged pupils:
when required. Phonics | Teaching and Learning Toolkit | EEF
Enhancement of our Maths teaching The DfE non-statutory guidance has been [, 4
and curriculum planning in line with produced in conjunction with the National
DfE and EEF guidance. Centre for Excellence in the Teaching of
We will fund teacher release time to | Mathematics, drawing on evidence-based
embed key elements of guidance in approaches:
school and to access Maths Hub Mathematics_guidance: key stages | _and 2
resources and CPD (including The EEF guidance is based on a range of the
Teaching for Mastery training). best available evidence:
Improving Mathematics in Key Stages 2 and 3

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)
Budgeted cost: £47,720

Activity

Evidence that supports this

approach

Challenge
number(s)

Teaching Staff and Learning Support
Assistants — Quality Teaching

https://educationendowmentfoundation.org.
uk/courses/making-best-use-of-teaching-

addressed
1,2,3,5
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KSI and KS2 Wave 2 Maths, Writing
and Reading interventions and SEN
ISPs.

assistants-online-course/structured-
interventions/recommendations-5-and-6-
unpacking-the-evidence

RWI Additional phonics I:1 sessions | Targeted phonics interventions have been I, 3
targeted at disadvantaged pupils who | shown to be more effective when delivered
require further phonics support. 3 as regular sessions over a period up to 12
fternoons per week. weeks:
Phonics | Teaching and Learning Toolkit |
EEF
Purchase of Specialist Teacher Futures in Mind is a leading provider of ,2,3,5
Support - ABC Dyslexia and Futures | bespoke educational psychology and speech
in Mind Ed Psych and Speech and and language services to schools across
Language. Lincolnshire, Peterborough and Rutland.
Services are aimed at making a positive
difference to the lives of children, young
people and those who support them.
ABCDyslexia - identifying the need and
putting in the key elements of support,
advice, assessment, and structured teaching.
Teaching Staff for | 1+ Tuition for PP | To aim for higher level of pass rate for PP 5,6
children Children.
I:1 Teaching Assistant for Behaviour | To support regulation of behavior and well- | 5,6
and Social Emotional Support being
Practical Resources/ stationary for Day to day running of activities to support ,2,3,56,7
intervention groups, Homework engagement in activities beyond the remit of
Clubs, Enrichment opportunities the school day.
Computer Hardware and services — To support disadvantaged children in 1,2,6, 7

Laptops, warranty and Furniture

homework clubs and with significant SEND
needs to provide adaptions to access and
be successful with their learning.

Wi ider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £19,422

Activity

Evidence that supports this

approach

Challenge
number(s)
addressed

Pastoral Support Lead. (ELSA, Early
Help, family support)

https://www.bera.ac.uk/blog/pastoral-care-a-
whole-school-approach-to-creating-the-
ethos-of-wellbeing-that-culminates-in-better-

engagement-and-improved-academic-
achievement-of-
learners#:~:text=Effective%20pastoral%20ca
re%20is%20linked,3—4).

Jigsaw PSHE Subscription — Wellbeing

The impact of Pupil Behaviour and
Wellbeing on Eduvcational Outcomes.
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https://assets.publishing.service.sov.uk/media
/5a747ef340f0b604dd72e609/DFE-RR253.pdf

similar schools to ours, we have identified a
need to set a small amount of funding aside
to respond quickly to needs that have not
yet been identified.

Whole staff training on behaviour Both targeted interventions and universal 5
management and anti-bullying approaches can have positive overall effects:
approaches with the aim of Behaviour interventions | Teaching and
developing our school ethos and Learning Toolkit | EEF
improving behaviour across school.
Embedding principles of good practice | The DfE guidance has been informed by I, 3,4
set out in the DfE’s guidance on engagement with schools that have
working together to improve school | significantly reduced levels of absence and
attendance. persistent absence.
This will involve training and release
time for staff to develop and
implement new procedures and
appointing Attendance Officer to
improve attendance.
Support Staff to run Universal https://teaching.blog.gov.uk/2024/12/13/start | All
Breakfast and Homework Clubs -your-school-day-right-the-benefits-of-
Provisions — Milk, Snacks, Breakfast breakfast-clubs/
Club
Clothing — Support with uniforms for | To support children’s well-being and feeling | 5
PP Children of belonging and financial impact to families.
Educational Visits — Subsidised To support families with financial 56
educational enrichment opportunities. | implications and to aspire to children
receiving equal access to all opportunities of
non-disadvantaged children.
Contingency fund for acute issues. Based on our experiences and those of All

Total budgeted cost: £101,927

Part B: Review of the previous academic year
Outcomes for disadvantaged pupils

e Attendance for the Year 2024-25 for FSM 6 was 94% which is slightly higher than National
average (92.6%) although this shows a small decline from 94.7% the previous year

e In comparison to non-FSMé/disadvantaged childen 95.6% (which was in the top 10% of similar
schools) attendance for FSM6 is 0.9% lower.

e Persistent absence for FSMé/ disadvantaged children is 19% which is lower than National
average (24.4%). According to IDSR summary, over the past 3 years our results indicate a slight
rise in pesistent absence in line with the national trend.
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e Celebrate success FFT award

e We attribute this success to a change in approach to supportive Attendance Support Meetings
and wording in school communications to overcome reluctance of some parents to engage in
supportive conversations around improving attendance. We have also further addressed this by
by building relationships further such as by holding focus groups on EAL parental inclusion &
offering class coffee mornings at the local church. Further work is planned in 2026 on parental
engagement through social media.

e 2024-25 SATS Combined assessment results

e Over the past 3 years the performance gap for combed RWM between Non-disadvantaged and
FSM6 pupils has shown to be narrowing from -31 to -29 however there still are significant factors
to be addressed.

e Disadvantaged pupils’ attainment is still currently below that of non-disadvantaged pupils, and
lower than the national average of disadvantaged pupils. 40% of our KS2 disadvantaged children
achieved the Expected or above Combined standard in comparison with 47% of disadvantaged
pupils nationally (7% below) and 69% of non-disadvantaged.

e Previously — assessment data has not always been used effectively to inform planning to support
children who are not making expected progress. Moving forward — more emphasis will be made
using the Arbor sysyem to support SLT and teachers to perform quality analysis and addressing
and targeting specific PP children for support and pre-teaching.

Targeting children early in the year

Reading Year 6 SATs Reading results for disadvantaged children 2024-5 showed a rise on the
previous year (60% expected standard or higher; compared to 55% in 2023-24). Although these are
still slightly lower than National levels (63%) for disadvantaged pupils.

e Legacy impact of earlier gaps - Many disadvantaged pupils continue to experience the long-
term effects of earlier learning disruption (e.g. COVID-era absence, reduced early reading
exposure).

e Reading development is cumulative; gaps in phonics, fluency, or vocabulary from KSI can
persist.

o Even with good progress, pupils may still not fully close gaps by KS2.

e Dual or triple vulnerabilies: A higher proportion of disadvantaged pupils also have SEND
(especially SLCN, working memory, or attention needs) and or English as an Additional
Language. Pupils may require additional processing time or adapted approaches. These
practices are not being developed.

e SATs 2024-2025 Reading attainment for disadvantaged children is still significantly lower (60%
Expected or above) when compared to non-disadvantaged children (81% Expected or above)
indication a further need for school intervention.

Research consistently shows that disadvantaged pupils start school with lower oral language,
vocabulary, and early reading skills (EEF; DfE).

e Early gaps in phonological awareness and vocabulary are difficult to fully close by the end of
KS2.
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e Reading attainment is cumulative; weaknesses in KS| compound over time.

e Cumulative Impact of Wider Socio-economic Factors - Evidence base: The EEF highlights
factors such as:

o Financial stress, Housing instability, complex family situations, Limited access to enrichment —
These impact: concentration, reading stamina and emotional readiness for learning.

Moving forward -

Evidence: EEF — high-quality teaching has the biggest impact on disadvantaged outcomes.

Teach reading daily as part of our Whole School Reading Cacon with explicit instruction in:

e Vocabulary (Tier 2 and Tier 3), Inference and comprehension strategies

e Use rich, challenging texts for all pupils, not simplified versions (Reading Canon)

e Model thinking aloud during reading (metacognition)

Evidence: EEF highlights oral language interventions as high-impact (+6 months).

e Pre-teach vocabulary before reading lessons

e Use: Word maps, sentence stems, repeated exposure across the curriculum, embed
structured talk (e.g. partner talk, debate, drama)

Increase Reading Practice and Fluency - Evidence: Repeated reading and fluency
practice improve comprehension (EEF).

e Reading Canon - Daily guided or shared reading

o Targeted fluency sessions for disadvantaged pupils

e Use choral reading and echo reading

Expand Reading Opportunities Beyond the School Day

o Evidence: Research on extended provision shows benefits for engagement and attainment.
o Reading clubs before/after school

e Wrap-around care with: Storytime, Homework support, Reading for pleasure.

Writing SATs Writing results for disadvantaged children 2024-5 show that expected levels
(50% expected Level or higher) were slightly lower than National levels (59%). This result
however showed a significant rise from the previous year (45%).

As above for Reading

SATs 2024-2025 Writing attainment for disadvantaged children is still significantly lower (50%
expected or above) when compared to non-disadvantaged children (73% Expected or above)
which indicates a further need for school intervention.

Maths SATs Maths results for disadvantaged children 2024-5 show that expected levels (40%
expected Level or higher) were significantly lower than National levels (60%). This result showed
a decrease from the previous year (45%).

SATs 2024-2025 Maths attainment for disadvantaged children is still significantly lower (41%
expected or above) when compared to non-disadvantaged children (80% Expected or above)
which indicates a immediate need for school intervention.
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e Universal Early Adapters Breakfast Club - The first year of St Anne’s Government
funded Universal Breakfast Club has proven to be extrememly successful with 26% of children
accessing the free provision.

e A spot survey of the Breakfast Club for the current year to date indicates that 5% of FSM6
children are accessing the free provision. This indicates further action is needed to target more
disadvantaged children. Plans in place for Wrap-around-care added to the free breakfast
provision.

Reasons for this could be:

Evidence:

DfE evaluations of school food and breakfast provision show that clear communication and repeated

messaging are essential for uptake among disadvantaged families.

Timing and Practical Barriers - Families may face challenges such as:

e Transport difficulties
e Parents’ work patterns not aligning with start times
e Siblings at different schools
Perceived Stigma - Some pupils may avoid Breakfast Club due to:
e Feeling singled out as “FSM”
o Peer perceptions

Limited Appeal Beyond Food - If Breakfast Club is perceived mainly as:
e A place to eat
¢ Quiet supervision only

it may not attract pupils who would otherwise benefit.

e A Survey of FSM children who accessed any formed or extra-curricular showed that 66% of FSM
children took part in a before during or after school club which has risen considerably since
2023/24.

Externally provided programmes

Programme (Whole Staff Training) Provider

SEMH and Positive Handling Training Team Teach

SEND Specialist Support and CPD (including Lincs LEARN SEND Hub
Relationship-based approach to Inclusion)

Behavoural Support and CPD (including Emotional Rachel Fannin/BOSS (Behavour Outreach
regulation & Trauma informed Practice) Service for Schools)

Emotional Regulation NHS Healthy Minds

Early Help Programme Early Help Lincolnshire

Making sense of Autism Sam Pittock/ Working Together Team
NPQ (SEND & LTL) L.EAD

Kinship Care Virtual School

Trauma Informed Practice LCC Enable

Maths Mastery Programme Maths Hubs
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| Developing an English Curriculum | Emma Slade

Further information

Additional activity
The SDP 2025-6 intends to address the challenges relating to raising the attainment for the whole
school, with particular fors on our disadvantaged pupils for combined RWM. The following are
statements from the SDP:

I. Achieve consistent implementation of the Teaching and Learning Policy in 100% of classrooms
by the end of the academic year.

2. Improve pupil attainment and progress in Maths and Reading, with at least 85% of pupils
meeting age-related expectations.

3. Enhance teacher confidence and competence in delivering effective Maths and Reading lessons.

e Emphasis on quality teaching for all pupils to achieve the expected standard and above,
regardless of background.

¢ Investigation into how Teaching Assistants are deployed in class to support high quality
teaching — Using EEF Guidance

e CPD for Subject Leads and support staff on developing Adaptive teaching techniques for all
subjects to make learning accessible for all.

e CPD for all staff to ensure SEND children have SMART Targets incorporated into their ISPs
and EHCP plans.

e Further developing calm classroom learning environments and spaces around school- neutral
displays, working walls, less distractions and regulation zones in and outside classrooms.

e CPD to support embedding and monitoring the evidence-based knowledge rich curriculum
with a focus on lesson structure/ recap/vocabulary/ Modelling - | do, we do, you do

e Maths Mastery — Subject Leads and KS| staff have attended Maths Leads training and CDP for
all staff following this.

e Regular monitoring of teaching and learning as well as classroom environment - feedback to
staff. (New weekly briefing agenda)

e Termly monitoring during Pupil Progress Meetings and target setting for all children who are
not on track

e Efficient targetted support groups and in class adaptations to address children with less than
expected progress such as Confidence Clubs in KS2 (Y6) and KS1 (Y2)

e |:1 Precision teaching for Spelling, Reading and Maths included in ISP targeted plans

e Maths targeted intervention groups with Teacher and Tas

e CPD for all staff on delivering the next stage of the Reading Canon and further opportunities
to engaging children and developing a love of reading for pleasure.

e Reading targeted intervention Phonics Tutoring

e Writing/ SPAG/ targeted interventions and pre-teaching

e Homework clubs to enable quality homework support in a quiet environment.

e Universal Early Adopters Breakfast Club — ensuring all children have access to a healthy
breakfast to prepare children for learning — Moving forward, invite FSMé children who are not
attending.

e Investigations continuing into Wraparound Care Provision for spring 2026
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e Lunchtime Pastoral Club for KS| and 2 and bespoke pastoral ELSA Support — to improve self-
esteem, confidence, challenges to behaviour and well-being. e.g Provision Map (Friendship
Groups)

e Supporting Well-being during Lunchtime with a new structured lunchtime provision during
playtime (staff attended playground leader training opportunities)

e Continuing Links with Local Grammar Schoo KGGS — Mentoring Program |:1 support for
eight Y4 and Y5 PP children alongside KS3 pupils.

e Link with KGGS and Kings Website Atom Learning Web-based Learning (Free Access)

e | I+ Support Provision

e Opportunities for higher ability children —

e Close communication with parents to encourage engagement including offering Early Help
Support, Attendance Meetings, Invitation to Class Coffee Mornings at the local church

e Affordability of School Excursions — PGL, subsidized trips, lower cost opportunities

e Providing Uniform/ snacks

¢ Monitoring the effectiveness of Teacher and TA interventions and CPD to develop staff
(costing)

o offering a wide range of free, high-quality extra-curricular activities for PP children to boost
wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such
as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and
supported to participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years
had not had the degree of impact that we had expected. We also commissioned a pupil premium
review to get an external perspective.

We triangulated evidence from multiple sources of data including assessments, engagement in class
book scrutiny, conversations with parents, students and teachers in order to identify the challenges
faced by disadvantaged pupils.

We looked at several reports, studies and research papers about effective use of pupil premium, the
impact of disadvantage on education outcomes and how to address challenges to learning presented
by socio-economic disadvantage. We also looked at studies about the impact of the pandemic on
disadvantaged pupils.

We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’
phase to help us diagnose specific pupil needs and work out which activities and approaches are likely
to work in our school. We will continue to use it through the implementation of activities.

We have put a robust evaluation framework in place for the duration of our three-year approach and
will adjust our plan over time to secure better outcomes for pupils.




